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Uplands Infant School Assessment & Data Policy

T ntroduction

Assessiment for learning is the process of identifyivg what the learner has or has vot
achieved W order for teachers to plan the vext steps v the teaching or learving.

T+ wvolves using assessment in the classroom to raise childrev's attaimment and is based
on the idea that children will make the most progress if they understand the aim of their
learvivgy, wiere they are i relation to this aim and how +hey can achieve that aim.

Links to other Policies and Documents
e Teaching and Learving Policy
e Warking & feedback Policy
e SEND Policy

Our visiow for Uplands Pupils as learuvers:
We want our pupils to:

e Kuow what they have done well and what they need +o do next

e Pe able to self-assess so they can wmeasure their learving agaivst the success
criteria

e EBuhance their learning through dialogue - with other pupils through partner talk
and group work and with other adults

e Uderstand their cowtribution to whole class or group teachivg/discussion is as
important as anyone else's

o Take ownership of their oww learning by being given opportunities to select the
level of challevae they feel confident +o work at

e Receive regular feedback both written and verbal

e derstand mistakes are to be celebrated as vo learning takes place without them

e Respond to feedvack about their learning

o The characteristics of effective learning are an wtegral part of learving

Aims:
At Uplands Tufant School we aim to:
e Wake judgements about a child's attaimment based on kvowledge gaied throunah
technigues such as observation, questioving, marking and discussions with the child
e Provide assessiment information for use with whole class, groups within a class and
mdividuals to secure the most effective teachivg and learning
o Help children +o develop positive attitudes +o their work and achievement
® Provide an accurate picture of every child's attaimment and progress
e Show children how they are going o take the next steps +o improve their learvivg
e Keep parents/carers informed avout their child's progress



Privciples of Assessment for Learving
Effective assessiment for learning nvolves:
e The sharing of learving objectives with children
. H@lplm@ children +o know and recognise the criteria of success
e Providing feedback and marking that helps children identify what they have done
well and how to improve
e To use of effective duestioning to assess progress
o Teachers reviewig and reflecting on children's performance and progress and
identifying vext steps for improvement
e Recognising that both motivation and self-esteem are essewtial for effective
assessiment techmiques

Types of Assessment
At Uplands Twufant School, we use a combination of formative and summative assessment.

Formative Assessiment -Assessment for Learning (AFL)
Formative assessment is a powerful way of improving children's achievement,
Formative assessiments are used +o:
o Tdewtify children's strevaths and gaps n their skills/knowledge
o Tdewtify next steps for l@arvﬂvl@
e Tuform future planvivg
* Euable appropriate strategies o be employed
e Track children's rate of progress
o TFuacilitate awn effectiveness of teaching and learning
e Twform future teaching and learning strategies
o Tdewtify ndividuals and aroups for specific intervention support

Key Characteristics of Assessment for Learning:

Learving objectives

Clear focussed learvivg objectives should be the building blocks for every lesson. Teachers
should evsure that learving objectives are based upon knowledage, skills and uvderstanding;
there should be a clear distinction between the +ask and the ntended learving and this
distinction should be made clear at the plawiing stage.

Using Consistent Feedback and Marking Strateaies:

WMarking and respownding to children’s work is a powerful tool in raising achievement. we
mark W order to recogvise children’s achievements withiv the learvivg objectives of a
lesson, assessing whether or ot the children have understood a concept/skill and +o give
points for further development/improvements, We also believe that it is important +o
mark with the children present avd include them wm the marking process and provide
opportuvities to assess their own performance and that of others. (Please see Uplands
Tufant School Marking and Feedback Folicy for oar agreed expectations)




Walkthrus to support Assessiment for Learning

By ncorperating walkthru techviques nto the assessiment process, teachers can aam
valuable insights into student learving and provide targeted support +o promote arowth
ond achievement,

Cold Calling
Cold calling, where teachers call on studewts without prior warving, can be a powerful
assessment tool in the classroom. Here's how it supports assessiment:

o Active Bngagewment: Cold calling keeps students actively enaaged i +the lessow, as
they know they could be called upon at any momewnt. This ewsures that all studewts
are mewtally present and participating, which provides the teacher with a wore
aceurate assessment of their understanding.

e TForwmative Assessiment: By asking questions during cold calling, teachers can gange
mdividual studewt understanding in real-time. This allows for immediate feedback
and adustiment  of wstruction +o address any wmiscovceptions or gaps i
miderstanding.

o Accomtability: Cold calling holds all students acconntable for their learning. Knowivg
they might be called npon enconrages students +o pay attention, take votes, and
participate actively w class discussions, which supports their learvivg and helps
the teacher assess their progress.

o Differentiation: Throuah cold calling, teachers can identify students who may veed
additional support or challenge and tailor nstruction accordivgly. By observing
student respowses, teachers com adust the level of difficulty of questions or
provide additional explanations as veeded.

e Encourages Critical Thinking: Cold calling encourages students +o think critically and
articulate their thoughts clearly. Tt redquires them +to process nformation,
formulate respouses, and communicate their ideas effectively, all of which are
important skills Hhat contribute to their overall assessment.

Overall, cold calling promotes active engagement, provides immediate feedvack, fosters
accomtability, supports differentiation, and evcourages critical thinking, wmakivg it a
valuable tool for classroom assessment,

Think -Pair -Share
Think-Pair-Share is another effective strateoy for assessmewt for learning. Here's how
I supports it
e Tudividual Thinking: Students first have time to individually think about a question
or prompt, allowing them to process formation avd formulate their oww ideas.
e Peer Discussion: After wdividual thinking, students pair up to discuss their
thoughts with a partver. This step encourages students +o articulate their ideas,
listen to others, and engage v meaningful dialogue.



e Shared Understavding: Through the sharing phase, students can presewt +heir
ideas to the whole class or a larger group. This step allows for the consolidation of
ideas, clarification of misconceptions, and the building of a collective understanding,.

e Assessment Opportunities: Throughout each phase of Think-Pair-Share, teachers
coan assess studewt uvderstanding by observing their ndividual reflections,
monitoring peer interactions, and evaluating the quality of shared responses. This
ongoivg assessiment provides valuable wsights nte student learning avd nforms
instructional decisions.

Show-me boards

Show We boards, also known as whiteboards or respouse boards, are a valuable +ool for
assessimewt for learvivg because they allow children to actively engage v the learving
process. They provide a duick avd informal way for teachers to gange the children's
widerstanding avd idewtify misconceptions v real-time. By asking children +o write or draw
their responses on the boards, teachers can assess dividual pupils uvderstanding without
singling out children or putting +them on the spot. This evcouranes all pupils +o participate
and provides valuable formative feedvack that can guide wstruction and help tailor
teaching +o meet the needs of each pupil. Additiovally, show we boards promote peer
learving avd collaboration as children can compare and discuss their respouses with their
others in the class.

Summative Assessmewnt- Assessiment of Learning
Summative assessiments are used to:
e Provide age standardised information
e Tusure statutory assessiments at the end of BYFS are met
e Provide information about cohort areas of strengtih and weakwess +o build from n
the future

Assessment specific to Early Years Foundation stage

e TIn the Barly Years formative and summative assessiment is used to track the
children. Teacher judgement is used as the basis for assessing children against
the expected level of development. Teachers are not required o complete excessive
paperwork or prove this usiig physical evidevce. Any records of assessimewt
widertaken by the teachers should be to support their understandivg of +he
children and enable them +o discuss children’s progress against the expected level
of development.

o  TheReception Baseline Assessment (RBA) is a short assessiment, taken v the

first six weeks in which a child starts reception, if this has vot been completed at
avother school.

e Within the first ¢ weeks of a child starting Reception a baseline assessment is
made for each child, vormally at the start of the year and individual children's
progress is recorded termly on Target Tracker.



Termly pupil progress meetings for each class are used +o discuss progress for
groups and individuals, with additional actions being put in place where wveeded.
Actions identified are movitored durivg subsequent meetings for impact.

At the evd of the vear, all +eachers i Reception will assess the children agaivst
the Early Learvivg Goals to identify whether children have met the Early Learning
Goal or are still working towards.

This information is collated m Target +racker and reported to the Local Authority.
At the end of reception year, parents receive a summary record of their child's
profile including detailed wext steps for learning for their child.

At the end of Reception, teachers meet with Year 1 teachers +o discuss children’s
progress and further areas for development in Year 1, where required.

Assessment in Key Stage 4

Teachers use assessment for learning (AFL) to provide ongoing assessiment
throungh the use of focused marking and/or observations of children's work agaivst
learvivg objectives and discussion with childrew.

Teachers frack progress ov a regular basis using the school's own symphowy
statements for reading, writing and maths.

Mathematics is tracked usivg Power WMaths end of unit assessiments.

Reading assessments nclude PM Benchimarking or ALS Phovic Level Reading
Assessment. Teachers are also required +o complete assessment for high frequency
words for both reading and spelliva.

A formal jundgement is made ov each child at the end of each +erm i KSq, for
reading, writing and maths,

Phonics assessments are made by usivg the ALS Twdividual Assessiment Record
Sheet after each phase block and results are analysed by the class teacher.
Assessments are imputted wto Target Tracker, the school's data tracking system
by teachers avd analysed by ear aroup leaders and members of SLT.

Targets are set v the first half of the Autumn term for the Year 1 phovics check
and end of key stage 1.

Data avalysis informs both the School Tmprovement Plan and School Evaluation
form, as well as staff traving and interventions within school.

Termly pupil progress meetings for each class are nsed to discuss progress for
wmdividuals and groups, with additional actions beivg put in place where needed.
Actions identified are monitored during subsedquent meetings for impact.

Natiovally Standardised Summative Assessiment

Year A Phovics Scereening, Check (Second week of June)

This check demonstrates how well a child can use the phonics skills they've learned up +o
the end of VYear 1 awd identifies pupils who need extra phovics help., T+ consists of 40



words and vov-words that a student reads 1:1 with a teacher. €ach child is scor ed against
avational stavdard — children who do ot meet the expected level in Year 1 are given extra
phovics support and thew repeat the test near the end of Year 2.

End of Key Stage 1 tests (May)

All pupils sit the following tests at the end of Year 2.
Reading

s arammar, Punctuation and Spellng (GPS)

s Mathematics

*Writing (teacher assessimewt)

Assessment of children with SEND

Assessiment for Learning can avd should be applied +o all pupils, including those with SEND,
providing that the relevant and vecessary changes and modifications are made +o ensure
the individual pupil's full participation in the assessiment process.

Assessment is ongoing, although more formal assessiments are recorded, once each +erm.
Children who are uvable to meet age related expectations i their year group are tracking
back to the previous vear. Target Tracker accurately tracks progress for the children
working well below.

A ravge of pupil nformation is considered for children with SEND fo show small steps
progress w all areas which wmway vot be captured by on-going National Curricalum
assessiments. These may include:

e Termly review against SEND Learvivg plan targets

o Anmunal review of BHCP outcomes

® SALT Screewing fools

o Strengths avd difficulties dquestiowmaire

e Assessments made by outside agencies

Data and Assessiment Points

There are 3 data points n the year (Jannary, April and June) where class teachers enter
their assessment data on Target Tracker. This data is moderated and analysed by the
team leader. This data is then discussed wn pupil progress meetings.

Moderation

Regular moderation of pupil's achievement +akes place reaularly to ensure consistency of
mdgments. Teachers wmeet W vyear groups to analyse children's work agavst National
Curriculum level descriptors, Early Mears Foundation Stage Profile, interim statements for
key Stage 1. Moderation between schools takes place to provide exterval moderation.



Roles and Responsivilities

Class Teachers: Responsivle for day-to-day assessment and ensurivg accurate records.
Subject Leaders: WMonitor standards, lead moderation, and analyse data.

SLT: Ensure the policy is implemented, data is used effectively, and training is provided.
Governors: Hold the school +o accomnt for progress and stavdards.

Reporting +o parents and Carers

In the Antumu and Spring term parewts and carers are wvited +o discuss their child's
progress with their class teacher. During the spring term, parents are given a written
report of their child's progress and achievements, this is shared with parewts before the
Spring meeting. At the end of year 1 parents receive a report for the year 1 phonics check
and vear 2 reports inclunde the attaimment of children by the end of key stage 1.

WMowitorivg and Evaluation
The role of the strategic Leadership team is to:

o Wonitor the effectivevess of assessment practices through work and planning
scrutiny, lesson observations, learning walks and pupil voice alowgside analysis of
formative and summative assessiment records

o Analyse data internally and externally

e Eusure that termly pupil progress meetings take place

e Provide support and oraavise traiving for teachers as the need arises

o Draft prose avd compile data headlives for the +ermly Headteacher's report +o
Govervors,

e This policy will be reviewed anunally.



